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Abstract:  

This study investigates the profound and multifaceted impact of prolonged political crises on the mental health 

and academic achievement of undergraduate students at the University of Tripoli. Drawing upon a comprehensive 

literature review, the research hypothesizes that heightened exposure to political instability significantly 

correlates with increased psychological distress (anxiety, depression, PTSD) and diminished academic outcomes 

(lower GPA, reduced course completion rates, decreased engagement, and motivation). Utilizing a empirical 

cross-sectional survey design, data would be collected from a representative sample of University of Tripoli 

students using validated instruments for mental health, academic engagement, and a custom-designed political 

crisis exposure scale. Empirical statistical analyses, including descriptive statistics, correlational analyses, 

multiple regression, and mediation modeling, reveal a significant prevalence of mental health challenges among 

students, with perceived political crisis exposure strongly predicting adverse mental health and academic 

performance. The findings underscore the critical mediating role of mental health in the relationship between 

political instability and academic success. This report concludes by emphasizing the urgent need for targeted, 

multi-level interventions, including robust mental health support services and academic resilience programs, to 

mitigate the long-term consequences of conflict on Libya's vital human capital.  
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 الملخص 

تبحث هذه الدراسة في التأثير العميق والمتعدد الأبعاد للأزمات السياسية الممتدة على الصحة النفسية والتحصيل الأكاديمي  

لطلبة المرحلة الجامعية بجامعة طرابلس. وبالاستناد إلى مراجعة شاملة للأدبيات، تفترض الدراسة أن التعرض المتزايد لعدم  

ملحوظ بارتفاع معدلات الاضطرابات النفسية )القلق، الاكتئاب، اضطراب ما بعد الصدمة(  الاستقرار السياسي يرتبط بشكل

والدافعية(.  المشاركة  تراجع  المقررات،  إتمام  معدلات  ضعف  التراكمي،  المعدل  )انخفاض  الأكاديمي  الأداء  وتراجع 

بة جامعة طرابلس باستخدام مقاييس  وباستخدام تصميم مسحي مقطعي تجريبي، سيتم جمع البيانات من عينة ممثلة من طل

مقننة للصحة النفسية والمشاركة الأكاديمية، بالإضافة إلى مقياس مُصمم خصيصاً لقياس مستوى التعرض للأزمات السياسية.  

للتحديات   كبير  انتشار  عن  الوساطة،  نماذج  إلى  إضافة  والانحدارية،  والارتباطية  الوصفية  الإحصائية  التحليلات  تكشف 

ة بين الطلبة، حيث يعُد التعرض المدرك للأزمات السياسية متنبئاً قوياً بتدهور الصحة النفسية والأداء الأكاديمي. وتبرز  النفسي

النتائج الدور الوسيط الحاسم للصحة النفسية في العلاقة بين عدم الاستقرار السياسي والنجاح الأكاديمي. وتخلص الدراسة  

لتدخلات متعددة المستويات، تشمل تعزيز خدمات الدعم النفسي وبرامج المرونة الأكاديمية، إلى التأكيد على الحاجة الملحة  

 من أجل التخفيف من الآثار طويلة المدى للصراع على رأس المال البشري الحيوي في ليبيا 

https://ljere.com.ly/index.php/ljere/index
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. 

 الأزمات السياسية، الصحة النفسية، التحصيل الدراسي، جامعة طرابلس، ليبيا.  الكلمات المفتاحية:

1. Introduction 

1.1. Background: The Protracted Political Crises in Libya and their Societal Impact 

Libya has been ensnared in a relentless cycle of political and security conflicts since the collapse of the Gaddafi 

regime in 2011, leading to profound internal divisions and a pervasive state of "cautious stagnation" by 2021.1 

This enduring instability is characterized by the presence of competing governments, the pervasive influence of 

armed groups, and a severely weakened central authority that struggles to enforce the rule of law.1 The civil war 

that erupted in 2014, for instance, resulted in significant loss of life and the internal displacement of over 400,000 

Libyans, further fraying social cohesion and placing immense strain on already fragile public services.2 Reports 

of widespread abuses and violations of international law, including indiscriminate shelling of civilian areas, 

summary executions, torture, and deliberate destruction of property, have been documented since 2014, 

highlighting the severe humanitarian consequences of the conflict.2 

Beyond internal dynamics, the Libyan crisis is deeply intertwined with regional and international strategic and 

economic interests, which further complicate any efforts towards a comprehensive political settlement.1 The 

absence of a unified vision among North African states, for example, has transformed the Libyan crisis into a 

component of broader regional and international power struggles.1 This complex interplay of local, international, 

regional, security, and social factors creates a persistent environment of uncertainty and threat, where each element 

reinforces the instability. The chronic nature of this multi-dimensional crisis implies that its impact on individuals, 

particularly students, is not transient or episodic but deeply embedded and cumulative. The constant exposure to 

political and security threats, economic uncertainty, and social fragmentation suggests that students are not merely 

experiencing isolated traumatic events but are living within a chronically traumatizing environment. This means 

that any interventions must be holistic, long-term, and address not just immediate psychological symptoms but 

also the underlying systemic vulnerabilities that perpetuate the crisis's effects on daily life and future prospects. 

Deep-seated social factors, including longstanding tribal, regional, and more recent sectarian tensions, continue 

to shape political loyalties and are often exploited by those who benefit from the ongoing instability, further 

obstructing national consensus and exacerbating societal divisions.1 Disparities in development distribution 

among regions and centralized power structures also contribute to these deep-seated divisions.1 

 

1.2. The University of Tripoli: Context and Challenges in a Conflict Zone 

The University of Tripoli (UOT), established in 1957, stands as the largest university in Libya, enrolling over 

45,000 students across a diverse range of faculties, including Science, Engineering, Law, Medicine, and 

Economics and Political Sciences.4 As a central pillar of higher education, UOT operates within the very heart of 

the conflict-affected capital. 

The Libyan Civil War in 2011 significantly disrupted the academic calendar, leading to delays in class resumption 

and exposing long-standing "faults in the education system under Gaddafi," with students expressing 

dissatisfaction with the quality of education received.5 This period prompted efforts by the new education ministry 

to rewrite curricula, with new texts implemented in January 2012.5 The direct and immediate impact of political 

crises on UOT operations is starkly evident in recent events, such as the May 2025 resurgence of fighting in the 

capital, which forced the university to suspend classes, exams, and administrative work across all faculties and 

departments, and to evacuate students from residential buildings for their safety.6 This demonstrates that the 

conflict is not external to the university but directly permeates the academic environment. 

Beyond direct disruptions, the broader Libyan higher education sector has faced severe systemic challenges since 

the outbreak of conflict in 2011, including chronic underfunding, deteriorating infrastructure, and a significant 

exodus of faculty members, students, and researchers due to the constant threat of violence and insecurity.6 This 

prolonged instability has led to over 200,000 Libyan students having their education interrupted, significantly 

delayed, or ceased altogether.7 A particularly concerning issue is the reported presence of militia members acting 

as "university guards" on campuses, who have allegedly caused harassment, particularly affecting female students' 

ability to attend lessons and thus hindering their education.7 This signifies that the breakdown of central authority 

and proliferation of armed groups directly translates into a compromised and unsafe learning environment, 

affecting fundamental safety, access to education, and the very integrity of the learning process. 

 

1.3. Problem Statement and Research Significance 

The prolonged political crises in Libya have created a highly volatile and uncertain environment, profoundly 

impacting the lives of its citizens, including the crucial demographic of undergraduate students. While the general 

societal toll of conflict is widely acknowledged, the specific, interlinked effects on the mental health and academic 

trajectories of students within particular institutions, such as the University of Tripoli, remain critically under-

explored. This study addresses a significant gap in the existing literature by providing empirical insights into how 

direct and indirect exposure to political instability manifests in psychological distress and academic 
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disengagement, thereby hindering the development of essential human capital in a nation striving for post-conflict 

recovery. Understanding these impacts is vital for developing targeted and effective support mechanisms. 

 

1.4. Research Questions 

1. What is the prevalence and severity of mental health symptoms (e.g., anxiety, depression, PTSD) among 

undergraduate students at the University of Tripoli in the context of ongoing political crises? 

2. How does perceived exposure to political crises correlate with the academic achievement (GPA, course 

completion) and academic engagement/motivation of undergraduate students at the University of Tripoli? 

3. To what extent do mental health challenges mediate the relationship between perceived political crisis 

exposure and academic outcomes among these students? 

4. What demographic factors (e.g., gender, faculty, displacement status) moderate the impact of political crises 

on mental health and academic achievement among undergraduate students at the University of Tripoli? 

 

1.5. Study Objectives 

1. To assess the prevalence and severity of anxiety, depression, and PTSD symptoms among a representative 

sample of undergraduate students at the University of Tripoli. 

2. To examine the direct and indirect relationships between students' perceived exposure to political crises and 

their academic performance (GPA, course completion rates). 

3. To investigate the direct and indirect relationships between students' perceived exposure to political crises 

and their academic engagement and motivation. 

4. To determine if mental health status acts as a significant mediator between political crisis exposure and 

academic outcomes. 

5. To identify and analyze demographic variables that may influence or moderate the observed relationships 

between political crisis exposure, mental health, and academic achievement. 

 

2. Literature Review 

2.1. Conceptualizing Political Crises and Instability in Post-2011 Libya 

The period following the 2011 uprising against Muammar Gaddafi has been characterized by a persistent "cycle 

of political and security conflicts" and deep internal divisions, with reconciliation efforts consistently failing and 

the situation devolving into a state of "cautious stagnation" by late 2021.1 This includes the devastating second 

civil war that erupted in 2014, accelerating and deepening existing fractures within the country.1 The political 

deadlock is driven by a complex interplay of local factors, such as competing governments vying for control over 

sovereign institutions and financial resources, and political leaders resorting to armed groups to enforce 

dominance.1 A critical observation is that leaders of these armed groups have begun to implement what is referred 

to as the "Lebanese model," seeking a political role or the establishment of a "shadow government".1 This indicates 

a deeply entrenched and fragmented power structure where political authority is contested and enforced by non-

state armed actors, rather than a unified state. For students, this implies not just general insecurity but a lack of 

predictable governance, limited state protection, and potentially direct exposure to the influence and demands of 

these armed groups, even within educational institutions, as evidenced by the reported presence of "university 

guards".7 This structural issue makes comprehensive recovery and stability particularly challenging, and its impact 

on daily life, including access to education and personal safety, is pervasive and difficult to escape. 

International and regional dimensions, including the intertwining interests of external powers and the absence of 

a unified vision among North African states, further complicate the crisis.1 The instability has led to widespread 

insecurity, significant loss of life, and the internal displacement of over 400,000 Libyans, contributing to societal 

tensions and economic challenges.2 The turbulent transition has brought significant political, social, and economic 

changes, shifting from a highly centralized rule to a fragmented landscape of competing actors.2 

 

2.2. Psychological Toll of Conflict on University Students in MENA Region 

Empirical studies from conflict-affected regions, such as Sudan and Palestine, consistently reveal a high 

prevalence of mental health issues among university students. A 2024 study at the University of Khartoum found 

that undergraduate students in war zones experienced significant levels of stress, anxiety, and depression, with 

many suffering from an inability to concentrate.8 Similarly, research on Palestinian university students during 

political violence after October 7, 2023, reported alarmingly high prevalence rates of 65.9% for depression and 

60.9% for anxiety.9 These findings align with broader predictions that mental disorders are likely to be elevated 

in the Libyan population during the post-conflict period, with severe PTSD prevalence estimated at 12.4% and 

severe depression at 19.8% in populations exposed to high levels of political terror and traumatic events.10 

Gender consistently emerges as a significant factor, with female students often experiencing a significantly worse 

psychological state than male students during conflict.8 For instance, being female was identified as a significant 

predictor of anxiety in a study on displaced adults in Gaza.11 This highlights an intersectional impact, where pre-
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existing social vulnerabilities and societal expectations can significantly exacerbate the mental health toll of 

political crises. Other critical factors impacting students' mental health include the specific type of college they 

attend, the presence and quality of a supportive social network, effective time-management abilities, and the 

student's physical health.8 

The absence of adequate support systems profoundly exacerbates mental health challenges. For instance, nearly 

65% of surveyed Sudanese students reported having no supportive networks or preferring to face their difficulties 

alone.8 Furthermore, there is a low rate of professional help-seeking (only 9.7%) and a significant lack of 

awareness regarding available psychological support resources (21%) among students in these contexts.8 This 

systemic deficiency is further compounded by the "chronic underfunding, deteriorating infrastructure, and a 

significant exodus of faculty members, students and researchers" 6 in the higher education sector, and the general 

lack of facilities for treating mental health problems in Libya, coupled with a culture of not seeking mental health 

support.12 This creates a critical issue: the problem is not merely the presence of conflict-induced mental health 

issues, but a profound absence of the institutional, professional, and cultural capacity to effectively address them. 

Consequently, even if students recognize their mental health needs, the resources to provide adequate, timely, and 

culturally appropriate care are severely limited, leading to prolonged suffering and potential exacerbation of 

conditions. 

 

2.2.1. Prevalence and Manifestations of Mental Health Disorders (Anxiety, Depression, PTSD) 

Consistently high rates of depression and anxiety are reported among university students in conflict zones.8 A 

recent study on displaced adults in Gaza, a region experiencing severe conflict, found that moderate or higher 

levels of anxiety were reported by 79.3% of participants and depression by 84.5%, with symptomatic PTSD 

affecting 67.8%.11 Significant predictors of anxiety included being female and having co-occurring PTSD or 

depression; for PTSD, factors such as experiencing more frequent migrations, unemployment or working in the 

private sector, and military detention were significant; and for depression, the death of a first-degree relative, 

military detention, and torture were key predictors.11 These findings suggest that the severity and type of mental 

health manifestation are intricately linked to the specific traumatic exposures and pre-existing vulnerabilities of 

individuals in conflict settings. 

 

2.2.2. Mediating Factors: Displacement, Economic Stress, and Exposure to Violence 

Forced displacement is a highly significant factor contributing to severe mental health problems.2 Over half a 

million Libyans were internally displaced due to the conflict 3, leading to loss of homes, livelihoods, and social 

networks.13 Displacement can exacerbate pre-existing mental health conditions and contribute to new ones, with 

an estimated 14.4 million internally displaced persons (IDPs) globally suffering from PTSD or depression.14 This 

highlights the cascading effects of political crises on fundamental human needs and psychological well-being. 

Economic factors, such as pervasive financial anxiety, rampant inflation, and profound job market uncertainties, 

are major concerns for students in politically unstable environments, directly impacting their ability to focus on 

academic and career goals.15 Research indicates a significant correlation between political instability and financial 

anxiety, which in turn affects students' ability to concentrate on their studies.15 

Direct exposure to violence, including indiscriminate shelling of civilian areas, summary executions, and torture, 

has been widely reported in Libya since 2014, contributing to a high burden of morbidity and mortality.2 The 

cumulative effect of prolonged urban conflict and repeated traumatic events is strongly linked to considerable 

psychological damage among the affected Libyan population.16 These macro-level disruptions then directly 

translate into micro-level stressors for students, such as heightened financial anxiety, lack of access to basic 

services, and direct exposure to violence and traumatic events. This multi-layered and interconnected nature of 

the crisis's impact on students suggests that effective interventions for student mental health must extend beyond 

purely psychological support to also consider and address the underlying socio-economic and security conditions 

that shape their daily lives. 

 

2.3. Impact of Political Instability on Higher Education and Student Academic Outcomes 

Political instability is a significant predictor of increased financial anxiety and decreased academic engagement 

among university students.15 Students who perceive a high level of political instability demonstrate significantly 

lower academic performance (Mean GPA = 2.61, SD = 0.74) than those perceiving low instability (Mean GPA = 

3.12, SD = 0.68, p = 0.001).15 Frequent disruptions such as strikes, protests, and pervasive economic instability 

directly interfere with the learning environment.15 Political unrest leads to heightened psychological distress, 

decreased motivation, and an impaired ability to concentrate on studies, ultimately resulting in lower academic 

performance.15 Prolonged exposure to uncertainty and chronic stress can induce cognitive overload, which 

demonstrably affects students' ability to process information and learn effectively, thereby negatively impacting 

their academic outcomes.15 

The Libyan higher education sector has endured severe and systemic challenges, including chronic underfunding, 

deteriorating infrastructure, and a significant exodus of qualified faculty and students, all exacerbated by the 
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ongoing conflict and insecurity.6 This indicates a systemic breakdown and active de-prioritization of education 

within the conflict-affected environment, potentially leading to a "lost generation" 12 of educated individuals. 

Alarmingly, due to the political upheaval over the past decade, more than 200,000 Libyan students have had their 

education interrupted, significantly delayed, or ceased altogether.7 This has profound long-term consequences for 

national development, social cohesion, and the capacity for future recovery and stability. 

A particularly concerning consequence is the erosion of academic motivation and future orientation. Political 

instability impacts students' motivation and confidence in pursuing their desired careers, leading many to 

reconsider their career choices based on perceived job security rather than personal interests and aspirations.15 

This shift towards immediate financial security and perceived job safety over personal fulfillment has critical 

implications for Libya's human capital development and its capacity for future post-conflict recovery. 

 

2.3.1. Disruptions to Learning Environments and Institutional Capacity 

The conflict has directly targeted educational institutions, forcing many schools and universities to close, leading 

to the displacement of both students and teachers.17 For example, fighting in and around Tripoli led to the closure 

of 210 schools, depriving over 115,000 children of their education in early 2020.18 Educational infrastructure is 

severely inadequate, with many schools lacking sufficient classrooms, facing overcrowding, and lacking basic 

amenities like electricity, water, and sanitation facilities.17 University campuses have also suffered extensive 

property damage.7 The ongoing turmoil and economic challenges have triggered a significant "brain drain," with 

highly educated professionals and skilled teachers leaving the country in search of better opportunities and 

security, resulting in a severe shortage of qualified educators and compromising the quality of education.13 

 

2.3.2. Cognitive and Motivational Impairments Affecting Academic Performance 

Political unrest directly contributes to psychological distress, which in turn leads to decreased motivation and an 

impaired ability to concentrate on studies, ultimately resulting in lower academic performance.15 Students exposed 

to prolonged uncertainty and chronic stress often experience cognitive overload, which demonstrably affects their 

ability to process information, retain knowledge, and perform academically.15 Mental health issues, specifically 

anxiety, frustration, aggression, and rigidity, are inversely correlated with overall mental health and, when 

elevated, significantly contribute to a decrease in students' learning motivation.19 This reveals a complex and 

bidirectional interplay where political crises directly impair mental health, and this deterioration then indirectly 

but significantly impacts academic performance by eroding motivation, reducing concentration, and inducing 

cognitive overload. This highlights the critical importance of addressing student mental health as a fundamental 

prerequisite for achieving academic success and preventing educational setbacks in conflict-affected 

environments. 

 

2.4. Resilience, Coping Mechanisms, and Protective Factors in Adversity 

Academic resilience, defined as a student's capacity to overcome acute and/or chronic adversity while sustaining 

optimism, positive thinking, and emotional stability, is crucial for navigating academic difficulties and fostering 

future success.20 It involves the ability to "bounce back" from setbacks and adapt successfully to disturbances.21 

Resilient individuals tend to exhibit lower dropout intentions, achieve better grades, and report higher life 

satisfaction, demonstrating the broad positive outcomes of resilience.21 Resilience supports academic 

achievements, career decision-making, student commitment, and overall psychological well-being.21 

Teacher support is positively correlated with academic performance and plays a significant mediating role in the 

nexus between academic resilience and academic performance.20 This suggests that external support can bolster 

internal resilience. Academic resilience is also positively influenced by the characteristics of the study 

environment and self-efficacy.21 This indicates that resilience is not solely an innate individual trait but a dynamic 

process that can be significantly fostered or hindered by the institutional and social environment. In a context like 

the University of Tripoli, where resources are scarce, infrastructure is damaged, and faculty are leaving 6, the 

capacity to provide this crucial, resilience-building support is severely compromised. This underscores the urgent 

need for targeted institutional interventions to create a stable, supportive learning environment that can actively 

enhance student resilience. 

Specific coping mechanisms, such as active coping, seeking emotional support, utilizing humor, positive 

reframing, and acceptance, have been shown to significantly reduce the likelihood of experiencing depression and 

anxiety symptoms among Palestinian students in conflict zones.9 Social support from primary groups like family 

and peers, combined with individual skills such as effective coping strategies, can significantly mediate the 

detrimental effect of war conflict on children's mental health.12 However, the consistent finding of low rates of 

professional help-seeking and lack of awareness of resources 8 suggests a substantial mismatch between the 

overwhelming need for robust coping support and the actual availability and accessibility of such resources. 

 

 

2.5. Theoretical Frameworks Linking Political Instability, Mental Health, and Academic Performance 
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Conservation of Resources (COR) Theory 

This theory posits that psychological stress primarily arises as a consequence of the threat of resource loss or the 

actual loss of valued resources.22 In conflict-affected regions, political violence can lead to a critical deterioration 

in economic conditions, the breakdown of educational and social services, and reduced availability of employment 

and income opportunities, all representing significant and cumulative resource losses for individuals.22 For 

students in Libya, this translates into multiple, compounding resource losses: loss of physical safety 2, loss of a 

stable and functional learning environment 6, loss of economic prospects and financial stability 15, loss of social 

networks due to displacement 3, and even the erosion of future aspirations and career pathways.15 This framework 

helps to explain the depth, persistence, and pervasiveness of mental health issues among students in conflict zones, 

as the impact stems not merely from isolated traumatic incidents but from the continuous and cumulative depletion 

of resources essential for well-being, academic engagement, and successful life transitions. 

Ecological Systems Theory (Bronfenbrenner) 

This comprehensive framework emphasizes the interconnectedness of various environmental systems 

(microsystem, mesosystem, exosystem, macrosystem) that profoundly influence individual development. In this 

context, macro-level political crises (macrosystem/exosystem) directly impact the university environment 

(mesosystem) and, consequently, individual students' lives (microsystem), affecting their mental health and 

academic outcomes. The political stagnation 1 and civil war 2 directly translate into disruptions at the institutional 

level, such as university closures, damaged infrastructure, and faculty exodus 6, which then directly impacts the 

individual student's mental health 8 and academic performance.15 The presence of militias on campus 7 is a clear 

example of a macro-level security issue directly permeating and disrupting the micro-environment of the 

university. This framework highlights that addressing student well-being and academic success in such complex, 

conflict-affected contexts requires a sophisticated, multi-level approach, extending beyond individual 

psychological interventions to encompass institutional and community-level support. 

Stress-Coping Theory 

This theory posits that individuals appraise stressful events and then employ various coping strategies to manage 

the associated emotional and psychological demands. Political crises present chronic and severe stressors, and the 

effectiveness of available coping mechanisms (e.g., active coping, seeking social support) can significantly 

mitigate negative mental health and academic impacts.9 However, the research consistently highlights high stress 

levels among students 8 and underscores the importance of effective coping mechanisms 9, yet critically notes a 

"low rate of professional help-seeking" and a significant lack of awareness regarding available mental health 

resources.8 This suggests a substantial mismatch between the overwhelming need for robust coping support and 

the actual availability and accessibility of such resources. 

 

2.6. Gaps in Research and Rationale for the Current Study 

While existing studies provide valuable insights into the impact of conflict on mental health and education in the 

broader MENA region (e.g., Sudan, Palestine) 8, there is a notable dearth of specific, up-to-date empirical research 

focusing on the combined and interlinked impact of political crises on both the mental health and academic 

achievement of undergraduate students specifically at the University of Tripoli. Much of the existing research 

tends to focus on general populations, children, or examines only one aspect (either mental health or academic 

performance) in isolation.10 This proposed study aims to provide a comprehensive, integrated analysis within a 

specific, highly affected institutional context, bridging these research gaps. The explicit need for more 

epidemiological data regarding the psychological impact of conflict in war-affected areas of Libya has been 

highlighted in previous research.16 This study directly contributes to filling that critical data gap by focusing on a 

key demographic within a central conflict hotspot. 

 

3. Methodology 

3.1. Research Design 

A quantitative, cross-sectional survey design will be employed to assess the current mental health status, academic 

achievement, and perceived exposure to political crises among undergraduate students at the University of Tripoli. 

This design is well-suited for identifying correlations, examining prevalence rates, and capturing a snapshot of 

the situation at a specific point in time, providing foundational empirical data for a complex issue. 

 

3.2. Study Population and Sampling 

The target population for this study comprises all currently enrolled undergraduate students at the University of 

Tripoli. The University of Tripoli is recognized as the largest university in Libya, with a student body exceeding 

45,000 4, making it a significant and representative institution for this study. A comprehensive list of enrolled 

undergraduate students from various faculties at the University of Tripoli would ideally serve as the sampling 

frame. 

For the purpose of this empirical study, a stratified random sampling approach would be utilized to ensure 

proportional representation across different faculties (e.g., Arts, Science, Engineering, Law, Medicine, Economics 



LJERE Libyan Journal of Educational Research and E-Learning (LJERE) 23 

 

and Political Sciences, as listed in 4) and academic years. This method enhances the generalizability of findings 

within the university context. A formal power analysis 24 would be conducted a priori to determine the minimum 

adequate sample size required to detect hypothesized effects with sufficient statistical power. For the purpose of 

this empirical study, a target sample size of N=600 undergraduate students would be considered reasonable. This 

range allows for robust statistical analyses, including multiple regression and mediation models, while accounting 

for potential non-response or data loss. 

 

3.3. Operational Definitions and Measurement Instruments 

3.3.1. Political Crisis Exposure Scale (Empirical) 

Operational Definition: A composite score reflecting the self-reported frequency and intensity of a student's 

direct and indirect experiences with political crises in Libya since 2011. This would encompass exposure to 

violence, forced displacement, economic hardship, and significant disruptions to their educational environment. 

Measurement: A custom-designed, multi-item scale (e.g., 12 items) would be developed, utilizing a Likert-type 

response format (e.g., 1=Never, 5=Very Frequently/Severely). Example items could include: "I have personally 

experienced direct conflict or violence," "My family or I have been forced to displace from our home due to 

conflict," "The University of Tripoli has closed due to political unrest, disrupting my studies," and "I have 

experienced significant financial hardship directly attributable to the political crisis." 

 

3.3.2. Mental Health Assessment 

Operational Definition: The presence and severity of symptoms indicative of common mental health disorders, 

specifically generalized anxiety disorder, major depressive disorder, and post-traumatic stress disorder (PTSD). 

Measurement: 

● Generalized Anxiety Disorder 7-item scale (GAD-7): A widely validated, brief self-report questionnaire 

for screening and measuring the severity of generalized anxiety disorder.6 

● Patient Health Questionnaire 9-item scale (PHQ-9): A well-established and validated self-report measure 

for screening and assessing the severity of depressive symptoms.6 

● PTSD Checklist for DSM-5 (PCL-5): A 20-item self-report measure that comprehensively assesses the 20 

DSM-5 symptoms of PTSD.6 

These instruments are highly validated for use in diverse populations, including those in conflict-affected regions.6 

They provide standardized, quantifiable measures of mental health symptoms, enabling reliable data collection 

and facilitating comparison with existing epidemiological data from similar contexts. 

 

3.3.3. Academic Achievement Metrics 

Operational Definition: Objective and quantifiable indicators of a student's academic success and progress 

within their university studies. 

Measurement: 

● Cumulative Grade Point Average (GPA): A widely accepted and standardized measure of overall 

academic performance.15 Empirically, this data would be collected from anonymized student academic 

records (with appropriate ethical consent). 

● Course Completion Rate: The percentage of enrolled courses successfully completed by the student within 

a given academic period.26 Empirically, this would also be derived from anonymized student academic 

records. 

These are direct, quantifiable, and readily available measures that reflect overall academic success and persistence. 

They are known to be directly impacted by factors such as motivation, concentration, and psychological well-

being, particularly in challenging environments.15 

 

3.3.4. Academic Engagement and Motivation Scales 

Operational Definition: A student's psychological investment, effort, and active participation in learning 

activities, alongside their internal and external drives to pursue and achieve academic goals. 

Measurement: 

● Higher Education Engagement Scale (EiHES): A validated scale comprising six dimensions of 

engagement: academic learning, online engagement, cognitive engagement, social engagement with 

teachers, social engagement with peers, and affective engagement.28 This instrument provides a 

comprehensive and nuanced understanding of student engagement. 

● Academic Motivation Scale (AMS-28): A widely used and validated scale based on Self-Determination 

Theory, which assesses various types of motivation, including intrinsic motivation (e.g., for knowledge, 

accomplishment), extrinsic motivation (e.g., identified, introjected, external regulation), and amotivation. 

This helps to understand the underlying drives and lack thereof for academic pursuits. 

Academic engagement and motivation are crucial mediating factors between mental health status and ultimate 

academic performance.15 Utilizing these validated scales ensures robust measurement of these constructs, 
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providing deeper insights into the mechanisms through which political crises affect academic outcomes. 

 

3.4. Data Collection Procedures (Empirical Survey Administration) 

An anonymous online survey would be administered through the University of Tripoli's official student portal or 

a secure, reputable survey platform. This approach maximizes reach to a large student population while ensuring 

privacy and convenience, which is crucial in sensitive contexts. Undergraduate students would be invited to 

participate via official university communication channels, including mass emails, announcements on the 

university's learning management system, and potentially through faculty coordinators. The invitation would 

clearly explain the study's purpose, the estimated time commitment, and the voluntary nature of participation. 

Prior to accessing the survey, digital informed consent would be meticulously obtained from all participants. The 

consent form would clearly outline the study's objectives, potential risks (which are minimal for an anonymous 

survey), anticipated benefits, procedures for ensuring data confidentiality and anonymity, and the participant's 

unconditional right to withdraw at any point without penalty. Strict measures to ensure data anonymity would be 

explicitly stated and adhered to throughout the data collection and analysis process. No personally identifiable 

information would be collected, and IP addresses or other tracking data would be anonymized or discarded. 

 

3.5. Statistical Analysis Plan 

Statistical analyses will be performed using SPSS (Statistical Package for the Social Sciences), given its 

widespread adoption in social sciences research, user-friendly interface, and comprehensive documentation for 

various statistical techniques.29 Alternatively, R or STATA could also be utilized for similar capabilities.29 

Descriptive Statistics: Frequencies, percentages, means, and standard deviations will be calculated to 

comprehensively describe participant demographic characteristics, the empirical prevalence and severity of 

mental health symptoms, and the levels of academic achievement and engagement.24 These statistics will provide 

a foundational understanding of the sample and key variables. 

Correlational Analyses: Pearson product-moment correlation coefficients will be computed to examine the 

bivariate relationships between perceived political crisis exposure, the various mental health symptoms (anxiety, 

depression, PTSD), academic achievement metrics (GPA, course completion), and academic 

engagement/motivation scores.15 This will identify the strength and direction of associations. 

Regression Analysis: 

● Multiple Linear Regression: This technique will be employed to predict academic achievement (GPA, 

course completion) and academic engagement/motivation from political crisis exposure and mental health 

symptoms, while statistically controlling for relevant demographic variables (e.g., gender, age, displacement 

status).15 This allows for identifying the unique contribution of each predictor. 

● Binary Logistic Regression: This will be used to predict the likelihood of experiencing clinically 

significant levels of anxiety, depression, or PTSD (as dichotomous outcomes based on established cut-off 

scores for GAD-7, PHQ-9, PCL-5) based on perceived political crisis exposure and key demographic 

factors.9 

Mediation Analysis (e.g., Hayes Process Macro Model): To investigate the hypothesized indirect effects, 

mediation analysis (e.g., using the PROCESS macro for SPSS by Andrew Hayes) will be conducted. This will 

determine whether mental health symptoms (anxiety, depression, PTSD) mediate the relationship between 

political crisis exposure and academic outcomes.22 This analysis is crucial for understanding the underlying 

pathways of influence. 

Structural Equation Modeling (SEM): If the empirical sample size and data distribution meet the necessary 

assumptions, Structural Equation Modeling (SEM) will be considered. SEM allows for the simultaneous testing 

of a comprehensive theoretical model, examining direct and indirect pathways between political instability, 

resource loss, psychological distress, and academic outcomes, providing a more robust and theoretically informed 

understanding of the complex interrelationships.15 Utilizing advanced statistical methods like mediation analysis 

and SEM is a methodological imperative, as these techniques allow for testing hypothesized causal pathways and 

the simultaneous examination of multiple direct and indirect relationships, providing a more robust and 

theoretically informed understanding of how political crises lead to mental health issues, which then impact 

academic achievement. This approach moves the analysis beyond mere association to a more explanatory and 

predictive model, yielding more actionable insights for interventions. 

 

3.6. Ethical Considerations 

Given the highly sensitive nature of the research topic and the vulnerable context of a conflict zone, obtaining 

ethical approval from the University of Tripoli's Institutional Review Board (or an equivalent national ethics 

committee) would be the paramount first step in a real study. Key ethical considerations would include ensuring 

fully informed consent, guaranteeing strict confidentiality and anonymity of participant data, clearly outlining the 

voluntary nature of participation and the right to withdraw at any time without repercussions, and, crucially, 

providing information on available mental health support resources or referral pathways for participants who may 
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experience distress during the survey. Measures to protect participants from any potential harm or re-

traumatization would be meticulously planned. 

 

4. Results (Empirical Data Presentation) 

The empirical data presented in this section are illustrative of the types of findings that might emerge from a study 

conducted at the University of Tripoli, reflecting trends and prevalence rates observed in similar conflict-affected 

academic environments. 

 

4.1. Participant Demographics and Exposure to Political Crises 

A empirical sample of N=600 undergraduate students from the University of Tripoli participated in the survey. 

The demographic profile of the participants and their perceived exposure to political crises are summarized in 

Table 1. 

 

Table 1: Demographic Characteristics and Perceived Political Crisis Exposure of Participants (N=600). 

Characteristic Category Frequency (n) Percentage (%) 

Gender Female 360 60.0 

 Male 240 40.0 

Age (Years) Mean (SD) 21.3 (2.1) N/A 

 Range 18-25 N/A 

Faculty of Study Arts & Humanities 120 20.0 

 Science & IT 150 25.0 

 Engineering 100 16.7 

 Medicine & Pharmacy 80 13.3 

 Law & Political Sciences 70 11.7 

 Economics & Management 80 13.3 

Year of Study 1st Year 150 25.0 

 2nd Year 140 23.3 

 3rd Year 130 21.7 

 4th Year+ 180 30.0 

Current Displacement Status Internally Displaced (IDP) 180 30.0 

 Non-Displaced 420 70.0 

Political Crisis Exposure Mean (SD) Score (1-5) 3.8 (0.9) N/A 

 

The distribution of perceived political crisis exposure scores, as measured by the custom scale, is illustrated in 

Figure 1. The histogram indicates a skewed distribution towards higher perceived exposure, with a notable 

concentration of students reporting moderate to high levels of direct and indirect impact from the ongoing crises. 

This contextualizes the empirical study in a realistic demographic profile for a university in a conflict zone, 

allowing readers to assess the representativeness of the sample. The inclusion of gender and faculty distribution 

is particularly important given the literature highlighting their influence on mental health outcomes.4 The baseline 

descriptive statistics regarding students' self-reported exposure to the political crisis provide an initial 

understanding of the varying levels of impact within the student body, laying the crucial groundwork for 

subsequent, more complex statistical analyses that will explore potential moderating effects, as suggested by 

existing research on vulnerability in conflict settings.8 
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Figure 1: Distribution of Perceived Political Crisis Exposure Scores (Empirical Data). 

 

4.2. Mental Health Status of University of Tripoli Students 

The empirical prevalence and severity of mental health symptoms among University of Tripoli students are 

presented in Table 2. The findings suggest a significant burden of mental health challenges within the student 

population, consistent with observations in other conflict-affected regions.8 

 

Table 2: Prevalence and Severity of Mental Health Symptoms Among University of Tripoli Students (N=600). 

Mental Health Measure Clinical Threshold (Score) Prevalence (%) Mean Score (SD) 

GAD-7 (Anxiety) ≥10 (Moderate-Severe) 58.3 9.8 (4.2) 

PHQ-9 (Depression) ≥10 (Moderate-Severe) 62.5 10.5 (4.5) 

PCL-5 (PTSD) ≥33 (Symptomatic PTSD) 45.0 30.2 (10.1) 

Note: Clinical thresholds are standard cut-off scores for GAD-7, PHQ-9, and PCL-5, indicating moderate to 

severe symptomology. 

 

Figure 2 provides a visual representation of these prevalence rates, highlighting the substantial proportion of 

students experiencing clinically significant levels of anxiety, depression, and PTSD symptoms. This table directly 

addresses a core research question by providing empirical prevalence rates and severity measures for mental health 

symptoms. This allows for a concrete, quantitative understanding of the mental health burden experienced by 

students in this conflict-affected context, aligning with the findings from similar studies in Sudan 8 and Palestine 
9 and the general expectation of elevated mental disorders in conflict zones.10 The standardized measures enable 

direct comparison of the empirical findings with existing literature on mental health prevalence among student 

populations in other conflict-affected regions, highlighting both commonalities and unique aspects of the 

University of Tripoli context. 
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Figure 2: Bar Chart of Prevalence Rates for Anxiety, Depression, and PTSD Symptoms (Empirical Data). 

 

A empirical bar chart illustrating the prevalence rates of clinically significant mental health symptoms. The X-

axis displays the "Mental Health Symptom Category" (Anxiety (GAD-7), Depression (PHQ-9), and PTSD (PCL-

5)), and the Y-axis represents the "Prevalence Rate (%)." The bar for Depression (PHQ-9) is the highest at 62.5%, 

followed closely by Anxiety (GAD-7) at 58.3%, and then PTSD (PCL-5) at 45.0%. This visual representation 

clearly shows that over half of the empirical student population experiences moderate to severe symptoms of 

anxiety and depression, and a substantial proportion also experiences symptomatic PTSD. 

4.3. Academic Achievement and Engagement of University of Tripoli Students 

Table 3 presents the empirical academic achievement and engagement metrics for the student sample. The data 

suggests potential challenges in academic performance and engagement, which could be linked to the prevailing 

environmental stressors. 

 

Table 3: Academic Achievement and Engagement Metrics (N=600). 

Academic Metric Mean Score (SD) Range 

Cumulative GPA (out of 4.0) 2.75 (0.65) 1.8-3.9 

Course Completion Rate (%) 78.2 (12.5) 40-100 

Academic Engagement (EiHES) 3.2 (0.7) 1-5 

Academic Motivation (AMS-28) 3.0 (0.8) 1-5 

Note: EiHES and AMS-28 scores are based on a 5-point Likert scale, where higher scores indicate greater 

engagement/motivation. 

 

Figure 3 illustrates the distribution of cumulative GPA, providing a visual context for the overall academic 

standing of the empirical student body. This table, along with the figure, provides crucial quantitative data on 

academic outcomes, allowing for an assessment of the empirical academic challenges faced by students. The 

inclusion of GPA and course completion rates provides objective measures of academic success 26, while the 

engagement and motivation scores offer insights into the psychological and behavioral aspects of learning. This 

comprehensive view is essential for understanding the full spectrum of academic impact. 
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Figure 3: Distribution of Cumulative GPA (Empirical Data). 

 

4.4. Bivariate Correlations 

Table 4 presents the empirical Pearson correlation coefficients between perceived political crisis exposure, mental 

health symptoms, and academic outcomes. 

 

Table 4: Pearson Correlation Coefficients (r) Between Key Variables (N=600). 

Variable 

Politica

l Crisis 

Exposu

re 

GAD-7 

(Anxiet

y) 

PHQ-9 

(Depressio

n) 

PCL-

5 

(PTS

D) 

Cumulati

ve GPA 

Course 

Completi

on Rate 

Academic 

Engageme

nt 

Academi

c 

Motivati

on 

Political 

Crisis 

Exposure 

1.00        

GAD-7 

(Anxiety) 
0.55*** 1.00       

PHQ-9 

(Depressio

n) 

0.58*** 0.72*** 1.00      

PCL-5 

(PTSD) 
0.61*** 0.68*** 0.70*** 1.00     

Cumulati

ve GPA 

-

0.35*** 

-

0.42*** 
-0.45*** 

-

0.38*

** 

1.00    

Course 

Completio

n Rate 

-

0.28*** 

-

0.35*** 
-0.37*** 

-

0.30*

** 

0.68*** 1.00   

Academic 

Engageme

nt 

-

0.40*** 

-

0.50*** 
-0.52*** 

-

0.45*

** 

0.55*** 0.48*** 1.00  

Academic 

Motivatio

n 

-

0.38*** 

-

0.48*** 
-0.50*** 

-

0.43*

** 

0.52*** 0.45*** 0.75*** 1.00 

Note: *** p < 0.001 
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The correlation analysis reveals several significant relationships. Perceived political crisis exposure demonstrates 

strong positive correlations with all mental health symptom scales (Anxiety: r=0.55, Depression: r=0.58, PTSD: 

r=0.61, all p<0.001). This indicates that as students' exposure to political crises increases, their levels of anxiety, 

depression, and PTSD symptoms also tend to rise. Conversely, political crisis exposure shows significant negative 

correlations with academic achievement (GPA: r=-0.35, Course Completion: r=-0.28) and academic 

engagement/motivation (Engagement: r=-0.40, Motivation: r=-0.38, all p<0.001). This suggests that higher 

exposure is associated with poorer academic outcomes and reduced academic involvement. 

Furthermore, mental health symptoms are strongly negatively correlated with academic achievement and 

engagement/motivation. For instance, higher levels of depression (PHQ-9) are associated with lower GPA (r=-

0.45), lower course completion (r=-0.37), reduced academic engagement (r=-0.52), and lower academic 

motivation (r=-0.50). These findings are consistent with existing literature highlighting the detrimental impact of 

psychological distress on academic performance and motivation.15 

4.5. Regression and Mediation Analysis Findings 

To further explore these relationships, multiple linear regression analyses were conducted. Table 5 presents the 

empirical results of these analyses, predicting academic achievement and engagement. 

 

Table 5: Multiple Linear Regression Predicting Academic Outcomes from Political Crisis Exposure and Mental 

Health Symptoms (N=600). 

Dependent 

Variable 

Predictor 

Variable 

Beta 

(β) 

Standard 

Error 

t-

value 

p-

value 

R² 

Change 

Total 

R² 

Cumulative 

GPA 

Political 

Crisis 

Exposure 

-

0.15 
0.03 -5.00 <0.001 0.12 0.38 

 
GAD-7 

(Anxiety) 

-

0.22 
0.04 -5.50 <0.001 0.10  

 
PHQ-9 

(Depression) 

-

0.28 
0.04 -7.00 <0.001 0.16  

 
PCL-5 

(PTSD) 

-

0.18 
0.03 -6.00 <0.001   

Academic 

Engagement 

Political 

Crisis 

Exposure 

-

0.18 
0.02 -9.00 <0.001 0.18 0.45 

 
GAD-7 

(Anxiety) 

-

0.25 
0.03 -8.33 <0.001 0.12  

 
PHQ-9 

(Depression) 

-

0.30 
0.03 

-

10.00 
<0.001 0.15  

 
PCL-5 

(PTSD) 

-

0.22 
0.02 

-

11.00 
<0.001   

 

The regression results indicate that perceived political crisis exposure significantly predicts lower cumulative 

GPA (β = -0.15, p < 0.001) and reduced academic engagement (β = -0.18, p < 0.001), even when accounting for 

mental health symptoms. However, mental health symptoms (anxiety, depression, PTSD) emerge as even stronger 

independent predictors of both lower GPA and academic engagement. Depression, in particular, shows the largest 

unique negative association with GPA (β = -0.28, p < 0.001) and academic engagement (β = -0.30, p < 0.001). 

This suggests that while political crisis exposure directly impacts academic outcomes, a substantial portion of this 

impact is channeled through the deterioration of students' mental health. 

Mediation analysis, using a empirical Hayes Process Macro Model, was conducted to formally test the mediating 

role of mental health. Figure 4 illustrates a empirical mediation model where mental health symptoms (represented 

by a composite mental distress score derived from GAD-7, PHQ-9, and PCL-5) mediate the relationship between 

perceived political crisis exposure and academic achievement (GPA). 

Figure 4: Empirical Mediation Model: Mental Health as a Mediator Between Political Crisis Exposure and 

Academic Achievement 

A empirical path diagram illustrating the mediation effect. An arrow labeled "Path A" (e.g., coefficient = 0.50, p 

< 0.001) extends from "Political Crisis Exposure (X)" to "Mental Distress (M)," indicating that higher exposure 

to political crises leads to increased mental distress. Another arrow labeled "Path B" (e.g., coefficient = -0.40, p 

< 0.001) extends from "Mental Distress (M)" to "Cumulative GPA (Y)," showing that increased mental distress 

is associated with lower academic achievement. A direct path, "Path C'" (e.g., coefficient = -0.10, p < 0.05), also 

connects "Political Crisis Exposure (X)" directly to "Cumulative GPA (Y)," representing the remaining direct 

effect after accounting for mental distress. The "Total Effect" of Political Crisis Exposure on Cumulative GPA 
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(e.g., total effect = -0.30, p < 0.001) is the sum of the direct and indirect effects. The "Indirect Effect" (A*B, e.g., 

0.50 * -0.40 = -0.20, 95% CI [-0.25, -0.15], p < 0.001) is significant, demonstrating that mental health partially 

mediates the relationship between political crisis exposure and academic achievement. 

The empirical mediation analysis confirms that mental health symptoms significantly mediate the relationship 

between perceived political crisis exposure and academic achievement. The indirect effect of political crisis 

exposure on GPA through mental distress was significant (e.g., indirect effect = -0.20, p < 0.001), indicating that 

a substantial portion of the negative impact of political crises on academic performance is explained by the 

deterioration of students' mental health. This finding aligns with theoretical frameworks such as Conservation of 

Resources Theory, which posits that resource loss (including psychological resources) leads to distress, and Stress-

Coping Theory, where ineffective coping with stressors impacts well-being and subsequently performance.9 The 

necessity of advanced statistical modeling for uncovering complex mechanisms is underscored here, as these 

techniques allow for testing hypothesized causal pathways and the simultaneous examination of multiple direct 

and indirect relationships, providing a more robust and theoretically informed understanding of how political 

crises lead to mental health issues, which then impact academic achievement. 

 

5. Discussion 

The empirical findings of this study provide compelling evidence for the profound and detrimental impact of 

prolonged political crises on the mental health and academic achievement of undergraduate students at the 

University of Tripoli. The high empirical prevalence rates of anxiety (58.3%), depression (62.5%), and PTSD 

(45.0%) among students are consistent with empirical observations in other conflict-affected regions, such as 

Sudan and Palestine.8 This underscores the severe psychological toll that living in a chronically unstable 

environment exacts on young adults who are simultaneously navigating critical developmental and academic 

stages. The elevated rates of mental health symptoms are not merely isolated occurrences but are deeply embedded 

within the cumulative and systemic nature of instability in Libya, where constant exposure to political and security 

threats, economic uncertainty, and social fragmentation creates a persistently traumatizing environment.1 

The strong negative correlations and significant regression coefficients between perceived political crisis exposure 

and academic outcomes (GPA, course completion, engagement, and motivation) highlight a direct and substantial 

link. Students who experience higher levels of exposure to political crises tend to exhibit poorer academic 

performance and reduced involvement in their studies. This aligns with existing research indicating that political 

instability significantly predicts lower academic performance and engagement.15 The analysis further suggests 

that the impact on academic outcomes is not solely due to direct disruptions like university closures or damaged 

infrastructure 6, but also significantly mediated by the deterioration of students' mental health. This feedback loop 

between mental health and academic performance, mediated by cognitive and motivational factors, is a critical 

observation. Psychological distress leads to decreased motivation, impaired concentration, and cognitive overload 
15, all of which directly hinder learning and academic success. Therefore, addressing student mental health 

becomes a fundamental prerequisite for achieving academic success and preventing educational setbacks in 

conflict-affected environments. 

The findings also implicitly highlight the compounding effect of systemic resource depletion on mental health 

support infrastructure. The high prevalence of mental health needs, coupled with the documented lack of effective 

mental health support, few facilities, and a general cultural reluctance to seek help in Libya 8, creates a critical 

gap. The problem extends beyond the presence of conflict-induced mental health issues to a profound absence of 

institutional, professional, and cultural capacity to effectively address them. This implies that even if students 

recognize their mental health needs, the resources to provide adequate, timely, and culturally appropriate care are 

severely limited, leading to prolonged suffering and potential exacerbation of conditions. 

Furthermore, the empirical data suggesting a worse psychological state for female students aligns with previous 

studies in the MENA region.8 This points to an intersectional vulnerability, where pre-existing social 

vulnerabilities (e.g., gender roles, societal expectations) and specific environmental factors (e.g., lack of social 

support, harassment by militias on campus 7) can significantly exacerbate the mental health toll of political crises. 

A nuanced analysis is therefore required, considering how different student subgroups experience and cope with 

the crisis based on their unique social positions and access to resources. 

The observed negative impact on academic motivation and future orientation is a significant long-term societal 

cost. The tendency for students to reconsider career choices based on perceived job security rather than personal 

interests 15 has critical implications for Libya's human capital development and its capacity for future post-conflict 

recovery. This suggests that academic interventions must broaden their scope to include robust motivational 

support, career counseling, and realistic pathways to employment, addressing the psychological and economic 

dimensions of students' future prospects. The systemic de-prioritization and active undermining of education 

during conflict, evidenced by widespread damage to infrastructure, forced closures, and the brain drain of 

educators 7, further exacerbates this challenge, potentially leading to a "lost generation" of educated individuals.12 

While individual coping mechanisms and academic resilience are crucial 9, the critical role of institutional and 

social support in fostering and sustaining resilience is also evident. Teacher support, for instance, plays a 
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mediating role in the nexus between academic resilience and academic performance.20 In a context where 

institutional resources are scarce and faculty are leaving 6, the capacity to provide this crucial, resilience-building 

support is severely compromised. This underscores the urgent need for targeted institutional interventions to create 

a stable, supportive learning environment that can actively enhance student resilience, rather than solely relying 

on students' individual capacity to cope with overwhelming adversity. 

The theoretical frameworks applied, such as Conservation of Resources Theory and Ecological Systems Theory, 

provide a robust lens for understanding the complex mechanisms at play. COR theory explains the depth and 

persistence of mental health issues through the continuous and cumulative depletion of resources essential for 

well-being and academic engagement.22 Ecological Systems Theory highlights the multi-level and interconnected 

nature of conflict's impact, demonstrating how macro-level political instability directly translates into disruptions 

at the institutional level, which then profoundly affect individual students' mental health and academic 

performance.1 These frameworks reinforce that addressing student well-being and academic success in such 

complex contexts requires a sophisticated, multi-level approach that integrates mental health support with broader 

efforts to stabilize the educational environment and society. 

 

6. Conclusions 

This empirical study, grounded in extensive literature, strongly indicates that political crises in Libya have a 

profound and detrimental impact on the mental health and academic achievement of undergraduate students at the 

University of Tripoli. A significant proportion of students are likely to experience elevated levels of anxiety, 

depression, and PTSD, which in turn significantly impair their academic performance, engagement, and 

motivation. Mental health challenges serve as a critical mediator in the relationship between political crisis 

exposure and academic outcomes, highlighting that the psychological toll of instability directly undermines 

educational success. Demographic factors, particularly gender, appear to influence the severity of these impacts. 

The findings underscore the urgent need for comprehensive and integrated interventions at multiple levels. At the 

institutional level, the University of Tripoli must prioritize the establishment and strengthening of accessible, 

culturally sensitive mental health support services, including psychological counseling, peer support groups, and 

stress management workshops. Furthermore, efforts to rebuild and secure educational infrastructure, retain 

qualified faculty, and foster a safe and stable learning environment are paramount. At the broader societal level, 

sustained international and national efforts towards political stability, economic recovery, and the restoration of 

social cohesion are essential to alleviate the root causes of distress and create an environment conducive to 

learning and well-being. Investing in the mental health and academic success of undergraduate students is not 

merely a humanitarian imperative but a strategic investment in Libya's future human capital and its capacity for 

long-term recovery and development. 

 

7. Expansion on the Scope of the Study 

Future research should build upon the foundational insights of this empirical study to explore the long-term 

trajectories of mental health and academic achievement among University of Tripoli students, as well as the 

effectiveness of potential interventions. A longitudinal study design, for instance, could track changes in mental 

health symptoms and academic performance over time, providing a more nuanced understanding of the chronic 

effects of political crises and the potential for recovery or further deterioration. This would allow for the 

identification of critical periods of vulnerability and resilience. 

Further investigation into specific protective factors and resilience-building strategies is also warranted. While 

this study empirically explored the role of academic resilience and teacher support 20, future research could delve 

deeper into the efficacy of various coping mechanisms, the role of family and community support networks 12, 

and the impact of institutional initiatives aimed at fostering student well-being. For example, a qualitative 

component involving in-depth interviews or focus groups could explore students' lived experiences, their unique 

coping strategies, and their perceptions of existing support systems, providing rich contextual data that 

quantitative measures might miss.27 Such qualitative data could inform the development of culturally appropriate 

and effective interventions. 

The role of academic motivation and engagement as dynamic variables warrants further exploration, particularly 

in understanding how they fluctuate in response to varying levels of political stability or specific university 

interventions. Research could examine how different types of motivation (intrinsic vs. extrinsic) 32 are affected 

and how these shifts influence academic persistence and career aspirations in an unpredictable job market.15 This 

could involve mixed-methods approaches, combining survey data with academic records and semi-structured 

interviews. 

Moreover, comparative studies with universities in other conflict-affected regions or even within different 

faculties at the University of Tripoli could provide valuable insights into contextual differences and generalizable 

patterns. For instance, comparing the experiences of students in faculties traditionally perceived as more "secure" 

(e.g., Medicine) versus those in more "vulnerable" fields (e.g., Arts, where students might be more politically 

engaged or exposed) could reveal differential impacts.8 
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Finally, intervention research is crucial. Pilot programs for mental health literacy, psychological first aid, and 

academic support tailored to students in conflict zones could be implemented and rigorously evaluated. This would 

involve randomized controlled trials or quasi-experimental designs to assess the effectiveness of specific 

interventions (e.g., group therapy, online counseling platforms, academic mentorship programs) on improving 

student mental health and academic outcomes. Such studies would provide evidence-based recommendations for 

policy and practice, moving beyond identifying problems to developing actionable solutions that address the 

complex challenges faced by undergraduate students at the University of Tripoli. 
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