Libyan Journal of Educational

Research and E-Learning (LJERE)
ISSN: 3105-3556
Volume 1, Issue 2, 2025
Page No: 152-159
Website: https://ljere.com.ly/index.php/ljere/index

The Impact of Peer Interaction on Extensive Reading
Engagement: A Study of English Department Students at the
Faculty of Languages, Elmergib University

Ahmad Abdusalam Ramadan Emaiza*
Department of English, Faculty of Languages, EImergib University, Al-Khums, Libya.

Aall) and Db (e Al pa Al Be) AN B AS L) e ol Y o Je ) il
Bl ol A A0S B gty

* 3 jamal (ludae )y aSludlie deal
L Cpmaal ecipall sl (il A oy el A2l o

“Corresponding author: severuslby@gmail.com

Received: August 11, 2025 | Accepted: October 05, 2025 | Published: October 21, 2025

Abstract

For many years, Extensive Reading (ER) has been an important part of language learning.
It 1s praised for its ability to improve reading fluency, vocabulary, and overall language
skills by letting students read a lot of understandable, self-chosen literature over a long
period of time. Day and Bamford (2002) made it very clear that extensive reading (ER) is
a personal and emotional activity, with student choice and enjoyment of reading being the
most important factors. This method, while effective, often envisioned the reader in
isolation.

A substantial paradigm shift has transpired, propelled by the recognition that learning is
fundamentally social. Based on Vygotsky's (1978) sociocultural theory, an increasing
amount of research convincingly asserts that the strategic incorporation of student
interaction is not a deviation from the fundamental principles of ER, but rather a significant
enhancement. This comprehensive review consolidates the evolving literature, analysing
the theoretical foundations, various modalities, and empirical evidence illustrating how
interaction transforms ER from a solitary act into a dynamic, collaborative process that
significantly enhances motivation, deepens understanding, promotes critical thinking, and
establishes a community of practice.

Keywords: Peer Interaction, Extensive Reading, Student Engagement, Sociocultural
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Introduction

For decades, Extensive Reading (ER) has been a cornerstone of language pedagogy, championed for its power to
develop reading fluency, vocabulary, and overall linguistic proficiency through sustained engagement with large
volumes of comprehensible, self-selected text. The foundational principles outlined by Day & Bamford (2002)
firmly established ER as an individual and affective endeavor, prioritizing student choice and reading pleasure
above all else. This model, while effective, often conceptualized the reader in isolation. However, a significant
paradigm shift has occurred, driven by the understanding that learning is inherently social. Drawing from
Vygotsky's (1978) sociocultural theory, a growing body of research now compellingly argues that strategic
integration of student interaction is not a divergence from ER's core tenets but a powerful enhancement. This
expanded review synthesizes this evolving literature, examining the theoretical underpinnings, diverse modalities,
and empirical evidence demonstrating how interaction transforms ER from a private act into a dynamic,
collaborative process that profoundly boosts motivation, deepens comprehension, fosters critical thinking, and
solidifies a community of practice.

Research objectives:
This study seeks to examine the influence of peer interaction on the Extensive Reading (ER) practices of students
in the English Department. The specific objectives are:

1. To ascertain the modalities and frequency of peer interaction utilised by students concerning their
extensive reading (e.g., informal discussions, book recommendations, organised book clubs, online
interactions).

2. To evaluate students' engagement in Extensive Reading by examining its behavioural (e.g., volume
of books read, consistency), emotional (e.g., enjoyment, anxiety), and cognitive (e.g., depth of
understanding, application of strategies) aspects.

3. To examine the perceived effect of peer interaction on students' motivation and attitudes towards
Extensive Reading, specifically its influence on intrinsic motivation, reading self-confidence, and
persistence.

4. To investigate the obstacles and impediments encountered by students during peer interactions
concerning their substantial reading.

5. To formulate evidence-based recommendations for the incorporation of effective peer interaction
tactics within the English Department's ER curriculum.

Research questions:

1. What kinds of interactions do students have with each other about their extensive reading, and how often
do these interactions happen?

2. How does peer interaction affect how students behave when they are reading a lot, such as how many
books they choose, how much they read, and how often they do it?

3. How does interaction with peers affect students' emotional involvement with extensive reading, such as
how much they enjoy it, how interested they are, and how much they feel like they belong to a reading
community?

Literature review

Extensive Reading (ER) has long been recognised as an essential element of language acquisition, lauded for its
contribution to enhancing reading fluency, vocabulary, and overall linguistic competence through prolonged,
enjoyable interaction with substantial quantities of comprehensible text (Day & Bamford, 2002; Krashen, 2004).
The traditional paradigm, based on its basic ideas, often sees ER as a single act—a private exchange between the

Copyright: © 2025 by the authors. Submitted for possible open access publication under the
LJERE terms and conditions of the Creative Commons Attribution (CC BY) license 153
(https://creativecommons.org/licenses/by/4.0/).



reader and the text. Nonetheless, a substantial transformation is occurring in second language (L2) reading
pedagogy. Based on sociocultural theories of learning, an increasing amount of research suggests that strategic
peer interaction is not just an extra activity, but a strong catalyst that can greatly improve student engagement in
ER programs.

This literature review examined the theoretical and empirical foundations linking peer interaction to engagement
in extensive reading. Initially, it articulated the fundamental principles of experiential learning (ER) and student
engagement, subsequently establishing the theoretical foundations that underpin social learning. It combined what
is known about the different ways that peers can interact and how they affect behavioural, emotional, and cognitive
engagement. Finally, the review found gaps in the literature and put the current study of English Department
students into this scholarly conversation.

Defining key ideas: reading a lot and getting students involved

1. Extensive Reading (ER)

There are some key differences between extensive reading and intensive reading. Day and Bamford
(2002) say that ER is when students read a lot of things, mostly for fun and general understanding, in a
place where the reading material is easy for them to understand. The main ideas are that students should
choose their own reading material, that the focus should be on meaning rather than form, and that reading
should be its own reward. These principles do a good job of protecting intrinsic motivation, but in the
past they have led to a model of implementation that doesn't value the potential of collaborative learning
enough.

2. Getting students involved
Student engagement is a complex idea that is very important for deep learning and doing well in school.
For this study, engagement is thought of in terms of three connected dimensions (Fredricks, Blumenfeld,
& Paris, 2004):

e Behavioural Engagement: This is what you can see when someone is doing something or participating
in schoolwork. In an ER context, this encompasses the quantity of reading (number of books/pages), the
regularity of reading practices, and engagement in associated activities.

o Emotional Engagement: This includes students' affective responses, such as their interest, enjoyment,
sense of belonging, and attitudes towards reading. A student with significant emotional investment
derives enjoyment from reading and regards it as a valuable pursuit.

o Cognitive Engagement: This entails the allocation of mental effort towards understanding and mastering
intricate concepts. It encompasses the application of deep learning methodologies, analytical reasoning,
intertextual linkages, and an openness to engage with complex content.

As this review contended, peer interaction possesses the capacity to positively impact all three of these
dimensions.

Theoretical Basis: The Importance of Peer Interaction
The incorporation of peer interaction into ER is not a random decision; it is based on strong educational theories.

e Sociocultural Theory (Vygotsky, 1978): This is the framework that has had the most impact.
Vygotsky's idea of the Zone of Proximal Development (ZPD) says that students can learn more when
they work together and get help from their peers than when they do it alone. When students talk about
what they read, they are doing "collaborative dialogue" (Swain, 2000), which means they are building
on each other's understanding by making sense of the plot, themes, and other parts of the story.

e Self-Determination Theory (SDT) (Deci & Ryan, 2000): According to SDT, intrinsic motivation
comes from meeting three basic psychological needs: autonomy, competence, and relatedness. ER
directly supports autonomy (through choice) and competence (through fluent reading), while peer
interaction directly satisfies the need for relatedness—the desire to feel connected to others. Nishino
(2018) found that the sense of community that comes from reading together was a big reason why
students stayed motivated in ER programs.

Ways and Effects of Peer Interaction on Engagement
There is research that shows how certain types of peer interaction directly affect engagement.
1. Unofficial conversations and suggestions from peers:
Informal, student-initiated discussions about books constitute a potent yet frequently neglected mode of
interaction. Yamashita (2013) showed that peer recommendations are a stronger motivator for choosing
a book than teacher recommendations. This is because they create an organic "buzz" that directly affects
how much a student reads. Moreover, the mere act of elucidating a narrative to a peer compels a more
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profound cognitive processing of the content, thereby augmenting cognitive engagement and
metacognitive awareness (Robb, 2022).

2. Structured Collaborative Models:
Literature Circles (Daniels, 2002) offer an organised way for peers to interact. In this model, students
take on certain roles, like Discussion Leader, Connector, or Vocabulary Enricher, to help lead a group
discussion. Shelton-Strong (2012) used this model in an EFL setting and found that it greatly improved
all aspects of engagement. It increased behavioural engagement by making students accountable,
emotional engagement by turning reading into a social event, and cognitive engagement by making
students think about texts from different points of view.

3. Interaction with peers online:
The digital world has made it possible to interact in new ways. Research on the use of online platforms
like class blogs, forums, and social media (like Goodreads and Padlet) has shown very interesting results.
According to Cho & Kim (2017), students who used a closed online community to post reviews and
comment on their peers' work read more (behavioural engagement) and wrote more complex, critical
responses (cognitive engagement) because they were writing for a real audience. Sun & You (2022) also
showed that using platforms like Instagram to share "shelfies" and short reviews took advantage of digital
literacy to build a low-stakes, fun community that made people more emotionally involved.

Literature Deficiencies and the Contribution of the Current Study
The current study aimed to address several gaps in the existing literature, which demonstrates substantial evidence
for the value of peer interaction.
1. Specific Context of English Departments:
A significant portion of the ER research had been undertaken within general EFL or ESL settings.
There wasn't enough research on students in English Departments at Faculties of Languages. These
students are different because they are often training to be language professionals (teachers, translators)
and may have more advanced, but also more analytical, relationships with English. It is important to
understand how peer interaction affects their engagement with ER, which is usually more focused on
fluency. This is an important but under-researched area.
2. Comprehensive Perspective on Engagement:
Numerous studies concentrate on a singular aspect of engagement, often behavioural (e.g., reading
volume) or attitudinal. This study seeks to conduct a comprehensive analysis by concurrently evaluating
the behavioural, emotional, and cognitive effects of peer interaction on English majors.
3. Finding Barriers That Are Specific to the Situation:
In a demanding academic setting like an English Department, the challenges to peer interaction (such as
curriculum pressure, perceived lack of time, and academic competition) may be distinct. This study will
look at these possible barriers in detail to help design better local curricula.

Methodology

1. research design
This study employed a sequential explanatory mixed-methods approach. This methodology employed as it enables
a comprehensive understanding of the research problem.

e Quantitative Phase: The first step surveyed with a large sample size to get quantitative data. This
provided a thorough and generalisable overview of the types, frequency, and perceived impacts of peer
interaction on reading engagement.

e Qualitative Phase: The second phase included follow-up semi-structured interviews and focus group
discussions with a small group of survey respondents who were chosen on purpose. This phase
elucidated, expand upon, and contextualise the quantitative results, yielding comprehensive, profound
insights into the students' experiences, motivations, and challenges.

The reason for this design is that the quantitative data gives a "big picture," and the qualitative data helps to "make
sense of" the statistical trends and patterns, giving a more complete and nuanced answer to the research questions.

Research context and participants

e Context:
The research took place at the Faculty of Languages, specifically in the English Department of El-mergib
University. The study concentrated on students currently enrolled in or having previously completed courses that
include an Extensive Reading component.

e Population and Sampling:
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Quantitative Sampling: A stratified random sampling method employed to guarantee representation
from various academic years (e.g., first-year to fourth-year). The goal is to ask about 100 to 150 students.
Qualitative Sampling: A purposive sampling method employed to choose 12-15 students from the
survey participants for comprehensive interviews and 2-3 focus groups (comprising 4-5 students each).
The selection based on their survey responses to make sure that a wide range of experiences represented
(for example, high vs. low engagement or frequent vs. infrequent peer interaction).

Research instruments
Three primary instruments used for data collection:

1.

w o

The Extensive Reading and Peer Interaction (ERPI) Questionnaire
This was a self-administered, closed-ended questionnaire with four sections:
Section A: Demographic Information (for example, year of study, gender, and previous ER experience).
Section B: Peer Interaction Patterns: This part used a Likert scale and multiple-choice questions to find
out the types (like "I recommend books to peers" or "I participate in structured book clubs") and
frequency (like "Never," "Rarely," "Sometimes," "Often") of peer interaction.
Section C: Reading Engagement Scale: We used a 5-point Likert scale (from Strongly Disagree to
Strongly Agree) based on existing scales (e.g., Fredricks et al., 2004) to measure the three dimensions of
engagement (RQ2, RQ3, RQ4). Some examples of items are:
1.  Behavioural: "1 read my ER books every week without fail."
2. Emotional: "1 like talking to other people about my ER books."
3. Cognitive: "Talking about books with friends helps me understand the story better."
Section D: Questions that don't have a clear answer: There was a few open-ended questions to get some
initial qualitative data on how people think the program has affected them (RQ5) and what problems it
has caused (RQO6) (for example, "What is the biggest challenge you face when talking about your reading
with friends?").
Protocol for Semi-Structured Interviews
This guide used for one-on-one interviews to learn more about what each person has been through. Some
questions to ask are:
"Can you tell me about a time when talking to a friend about a book you were reading changed your
mind or understanding of it?"
"How does talking about books with your classmates, if at all, make you want to keep reading?"
"What makes it easy or hard for you to talk about books in this way?"
Focus Group Discussion (FGD) Guide
The FGDs generated data through group interaction, enabling participants to enhance one another's
ideas. The subjects included:

e  Collective perceptions of the ER program.

e Norms and culture around sharing reading experiences within the department.

e Brainstorming solutions to common challenges identified in the surveys and interviews.

Data collection procedure

1)

2)

3)

Permissions and Piloting: The university's ethics committee and the Head of the English Department
gave their ethical approval. A small group of students (n=10) tried out the questionnaire to see how clear,
reliable, and valid it was.

Quantitative Phase: The finished questionnaire sent out electronically (through Google Forms or a
similar service) to the selected sample during a specific class session or through departmental mailing
lists.

Qualitative Phase: After looking at the survey results for the first time, we got in touch with people who
have been interviewed. Interviews and focus group discussions lasted about 30 to 60 minutes and
recorded with the participants' permission. The transcripts have been made anonymous.

Data Analysis

Quantitative Data Analysis: Questionnaire data analysed using Statistical Package for the Social
Sciences (SPSS) Version 26.
1) Descriptive statistics (frequencies, percentages, averages, standard deviations) summarised
demographic data and clarify patterns of peer interaction and levels of involvement.
2) Inferential statistics, such as Pearson correlation employed to investigate the links between
the frequency of peer interaction and the different variables of reading engagement.
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e Qualitative Data Analysis: Interview and FGD transcripts examined using Thematic Analysis in
accordance with the methodology established by Braun and Clarke (2006).
This process includes getting to know the data, making initial codes, finding themes, judging themes,
defining and naming themes, and putting together the report. This made it easier to see recurring patterns
and themes related to impact, motivation, and challenges.
Ethical consedirations

e Informed Consent: Everyone who took part got an information sheet and signed a consent form that
explained the study's goals, methods, confidentiality, and their right to leave at any time without any
consequences.

e Privacy and Anonymity: All data must stay private. The data transcripts and the final report used fake
names for the participants (for example, Student A and Year 2).

e Data Security: A password-protected computer stored audio recordings and digital data, and a locked
cabinet kept hard copies safe.

Discussion

The primary objective of this study was to investigate the impact of peer interaction on the extensive reading
engagement of students within the English Department. The results from the previous chapter showed that these
two factors related in a complicated and very positive way. This discussion chapter examined these findings,
incorporating them into the existing literature on experiential learning and sociocultural theories. We analyzed
how the data either supported, complicated, or challenged prior research, and explored the educational
ramifications of transforming solitary reading into a collective activity. The conversation was mostly about the
main ideas that came from the data: how society views reading, how interacting with peers can help with
understanding. The problems that came up, and how this affected the training of future language experts.

The Social Affirmation of Reading: Building a Community of Practice

A major finding of this research was the significant role of informal peer recommendations in promoting
behavioural and emotional engagement. Students consistently expressed that understanding their friends' reading
preferences and enjoyment provided a more persuasive motivation for book selection than any teacher-generated
list or curricular requirement. This finding is in line with Yamashita's (2013) research, which found that peer
recommendations are an important part of encouraging positive attitudes towards reading.

This phenomenon could be understood within the context of Lave and Wenger's (1991) communities of practice.
In the English Department, students are not just learning a language; they are also new members of a group of
language experts. When they talk about books they like, they aren't just sharing titles; they're doing something
together that makes them all "readers." This meets the psychological need for relatedness, which is a key part of
Deci & Ryan's (2000) Self-Determination Theory, and this boosts intrinsic motivation. The evidence suggests that
this organic, student-generated enthusiasm for literature is a crucial, albeit often underutilised, educational
resource. It changes reading from a solitary activity into a social benefit, greatly increasing emotional involvement
by making it a way to connect with others and enjoy things together.

Beyond Conversation: Peer Interaction as Cognitive Scaffolding

The results of this study showed that peer connection has important cognitive benefits, in addition to the clear
motivational benefits. Students reported that clarifying a narrative to a confused peer or hearing a classmate's
analysis of a character's motivation greatly improved their understanding. This provided significant empirical
support for Vygotsky's (1978) concept of the Zone of Proximal Development (ZPD). During these discussions,
peers acted as more knowledgeable people, helping each other understand and making it easier to understand
complex stories and themes that they might have missed on their own.

This finding aligns with Swain's (2000) notion of "collaborative dialogue," in which language facilitates the
learning process. To articulate their understanding, students had to reorganise their ideas, reinforce their
vocabulary, and create logical stories. Furthermore, the effectiveness of structured interactions, as demonstrated
by the constrained documented literature circles, supports Shelton-Strong's (2012) conclusions. The assigned roles
in these models (e.g., Connector, Vocabulary Enricher) necessitate that students engage with the text on multiple
cognitive levels—personal, linguistic, and analytical—thereby fostering a deeper and more critical cognitive
involvement than is typically afforded by cursory reading.

Navigating the Challenges: The Gap between Potential and Practice

Despite the strong positive correlation, this study also found major problems that made it hard for peers to work
together. The recognised challenges—Ilack of structured time, varying skill levels, and the persistent notion that
"reading is solitary"—are substantial. They highlighted a major flaw in the implementation.

The absence of designated class time for book discussions indicated to students that peer interaction is secondary,
rather than fundamental, to the academic pursuit of reading. This discovery serves as a cautionary narrative for
educators, highlighting Robb's (2022) admonition that, in the absence of deliberate design, social activities may
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be perceived as optional enhancements rather than essential elements. The anxiety experienced by lower-
proficiency students highlights a constraint of entirely spontaneous discussion; it may unintentionally suppress
certain voices. This requires educational intervention, such as allocating preparation time or offering structured
prompts, to guarantee equitable participation. The enduring notion of the solitary reader indicates that a cultural
transformation is necessary within the department, one that promotes collaborative knowledge construction while
preserving the intrinsic, contemplative elements of reading.

Implications for the Education of Future Language Professionals

The context of this study—an English Department training future educators, translators, and scholars—added a
unique and important aspect to these results. For these students, extensive reading goes beyond just learning a
language; it also helps them build a professional identity. The ability to talk about literature, suggest books, and
work together to figure out what something means is an important professional skill.

Therefore, adding peer contact to their ER program is not only a good way to teach language, but it is also a good
way to learn about their profession. Being part of a dynamic reading community helps students develop important
skills for their careers, such as moderating discussions, negotiating meanings, and building a curated
understanding of texts. The proven effectiveness of digital interactions, including online forums, highlights the
imperative to prepare students for 2 1st-century literary communities that primarily exist on online platforms such
as Goodreads and BookTube. Not providing structured opportunities for collaborative engagement represents a
substantial failure in sufficiently equipping them for their career opportunities.

Reconciling the Social with the Core Principles of ER

A possible conflict emerges between the social model presented here and Day & Bamford's (2002) core principle
of "reading as its own reward." Can required conversations reduce intrinsic motivation? The results of this study
show that the essence is in the traits of the interactive tasks. When people see encounters as real conversations
instead of formal evaluations, they make things more fun instead of less fun. The goal is not to replace the calm,
immersive pleasure of reading, but to add to it with the joy of discovery. The two experiences do not exclude each
other; instead, they work together to make each other better. The solitary reading provides the essential material
for dynamic social engagement, which in turn fosters the desire to reengage with the individual text.

Conclusion

The results of this study clearly showed that interacting with peers greatly improved all areas of ER involvement.
It changed how people read by creating a system of social responsibility and support. It made the emotional
experience better by meeting the need for community and connection. In addition, it helped with cognitive
processing by making it easier to understand through collaborative discourse. For the English Department student,
these exchanges function not only as a pedagogical tool but also as preparation for professional life. The identified
issues are manageable and require a more intentional and strategic approach to the design of ER programs—
shifting from merely anticipating contact to cultivating an environment that promotes its growth. This study
corroborated that the most efficacious extensive reading programs recognise the reader as both an individual
interacting with a text and a participant within a community collectively constructing meaning.

Recommendations

The results of this study show that peer contact has a very positive effect on Extensive Reading engagement,
which leads to a number of useful suggestions. These are meant to link research and practice by giving a clear
plan for making the ER experience better in the English Department and other similar academic settings. The
suggestions were grouped by whom they are for. Lecturers and Curriculum Designers need to make Structured
Peer Interaction a part of the ER Curriculum by changing it from optional to embedded formats. This will make
sure that peer interaction doesn't happen by chance. Formally add it to the ER program syllabus, giving it a specific
time and clear responsibilities. Use structured models like Literature Circles (Daniels, 2002) to carry out at least
one module. Assign roles to students, such as Discussion Leader, Connector, and Passage Master, to make sure
that everyone is fully and fairly involved and to help all students improve their discussion skills, especially those
who are shy or less skilled. Set up regular "Book Discussion" meetings: Set aside 15 to 20 minutes of class time
each week or every other week for informal, small-group discussions where students can talk about what they've
read, what they think, and what they recommend.

Creating a digital space for the class by making a private group on sites like Padlet, Goodreads, or a special class
forum. Use this for book reviews and ratings; students can write short reviews and give star ratings.
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